
ISU Writing Program: Specific Information 
for ENG 145.13 
ENG 145.13 is part of the 145 series course, with the difference that is it designed more specifically for 
majors in the College of Business.  Thus, although the course follows the same trajectory (generally) as 145, 
the activities and assignments in this course focus more specifically on genres that these students might 
expect to see in upper-level classes in business, or in business settings outside of the university.  Instructors 
in 145.13 often (although not always) have some experience either as business students in undergraduate or 
graduate courses or in professional communications roles in corporate settings.  

The brief course description for ENG 145 is as follows: 

 Course Overview 

Students in ENG 145 will study the relationship between the conventions that govern writing in various 
broadly defined disciplinary groups; they will learn to recognize distinctions and affinities between 
groups of disciplines and they will learn to analyze discourse conventions and use that knowledge in 
their writing. Building on both their existing knowledge of writing situations, and research into specific 
writing situations and tasks, they will develop techniques for writing flexibly and effectively for different 
audiences, forums and purposes. Through research and practice in a range of writing genres and 
situations, they will develop their ability to address the discursive conventions of genres in their 
discipline. Note: ENG 145.13 is a specialized 145 course that addresses disciplinary writing for majors 
who wish to focus on business writing.  

 

Information about the Course Structure of ENG 145.13 

• Course Times:  ENG 145.13 is generally taught on a schedule of M-W-F sessions of 50 minutes, or 
T-TH sections that meet for 75 minutes.  There are sometimes M-W sections that also meet for 75 
minutes each.  The courses are taught throughout the hours of the day, from 8:00 AM, through 6:00 
PM. 

• Course Caps:  ENG 145.13 is capped at 18 students. 

• Number of Sections:  We teach approximately 10 ENG 145.13 sections during the fall semester and 
8 sections in the spring semester. 

• Computer Classrooms:  ENG 145.13 courses are all taught in our computer classroom suite (STV 
250).  Some of the rooms are small, some are large, but all are equipped with laptops for students 
and instructors to use, and projectors that will project the screen of the instructor’s computer. 

• Alternative Meeting Spaces:  We do have space in the Writing Program suite (STV 128) for 
instructors to have class meetings that are “sans” technology.  We only have one room, so 
scheduling space can sometimes be an issue, but if you are working on some kind of project or 
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activity where you need more space and “non-digital” writing tools, please contact Maegan Gaddis, 
the Writing Program Office Manager, to reserve the room. 

• Technology Resources:  We do have some additional resources (cameras, recorders, podcasting 
tools, etc.) that can be checked out from the Writing Program.  Please contact Maegan Gaddis, the 
Writing Program Office manager, for information about what’s available and how to reserve it.  Ryan 
Edel, the Writing Program Technology Coordinator, can help you learn how to use these tools. 

 

Categories of Knowledge Important to Teaching Introductory 

Writing Courses 

ENG 145.13 is not considered part of the “inner core” of the general education program at ISU. However, it 
does meet general education requirement for intermediate writing courses, and is part of the Illinois 
Articulation Initiative (which coordinates course across different institutions of higher education in Illinois).  
This means that there are certain aspects of this course that need to be “in line” with state requirements.  We 
feel that our genre/CHAT-based approach to composition and our focus on “writing research” are very much 
in line with the ISU General Education goals; however, the fact that we don’t require instructors to teach a 
from a common syllabus means that we need to spend some time defining what the course does and 
making sure that instructors are able to design their courses to meets these goals.  More information about 
course requirements is available in subsequent sections of this guide, but below we’ll outline the general 
kinds of knowledge that we expect instructors to be focusing on in this course: 

Genres: When we use the word “genre” we don’t mean that we teach a specific set of genres in ENG 
145.13 Instead, we try to introduce the concept of “genre” as complex, showing how the kinds of texts we 
produce in any situation are mediated by context in interesting ways.  One can’t, for example, produce a 
comic book without images or an academic paper without citations.  We try to include a whole range of 
different genres in our ENG 145.13 classes and give students a chance to research and compose in different 
genres so that they can see how “genres-in-context” shape the kind of content we produce.  Because ENG 
145.13 students range from sophomores to seniors, we’re not always sure how much they know about 
writing in their course of study.  So while we do focus on disciplinary and workplace writing, we use the 
concept of genre studies to continue to help student develop skills for working in a wide range of unfamiliar 
writing situations.  In ENG 145.13, it’s important to offer students a chance to explore Both workplace and 
academic genres – and to focus on “researched writing” in both of these settings. In addition, ENG 145.13 
should always use genres that could be applicable (potentially) to writing situations that might be found either 
in academic or workplace business settings. 

Rhetorical Strategies: (These are ways of organizing or shaping texts, many of which have been named 
over the years.  They are often called “rhetorical modes,” but that phrase can be confused with 
production/composition modes like aural, print text, digital text, imagistic, so we use the term, “Rhetorical 
Strategies.”)  It’s important to remember that these strategies aren’t really genres of texts--there isn’t any 
such thing as an “argument genre,” for example; instead, they are techniques that can shape the nature of 
the text an author produces.  For example, “Narration “ is a rhetorical strategy that uses a “storytelling” kind 
of emphasis (good detail, descriptive language, and attention to temporality are often aspects of narration).  
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However, techniques of narration can be used in a wide range of genres, from magazine articles to scholarly 
papers, to poems, to graphic novels. Learning to use these techniques is important, but it’s equally 
important to understand that the qualities of these techniques may change as they are actively used in 
different genres.  (Note: see the List of Rhetorical Strategies in section 1.2 of this Instructor’s Guide for a 
more extensive discussion of various strategies.)  Instructors should avoid teaching these strategies as 
genres, but they are still useful terms for talking about tools for writing.  For ENG 145.13 students, these 
terms may have been understood in other school settings as genres – so it’s important to talk about them as 
“strategies” and help students to see that while these strategies can be identified in a wide range of texts, 
learning to write in context requires much more complex thinking than simply learning a set of basic 
strategies.  

Modes, Media, & Tools for Production:  “Modes” refers to aspects of the presentation of a particular 
composition that can determine how a reader will use it (aural, visual, digital, alphabetical, etc.)  Modes can 
overlap (for example, a website is located in a digital space and it can use alphabetic, visual texts and can 
also be aural [include sound]).  Together, these terms are important because they help us to consider all the 
various elements that are involved--physically and conceptually--when we compose.  We don’t want to get 
caught up in thinking about textual production in one dimension.  So our discussion of “texts” in ENG 145.13 
might include: 2-D pictures that could be painted or composed digitally; print texts that are printed out on 8 
½” x 11” white paper; sound essays composed for the web, hypertext or multimedia composed for the web 
or for distribution on DVDs, etc.  Often modes of production are determined (at least in part) by genres (one 
composes emai l  electronically, usually using alphabetic characters, because its digital nature is part of what 
email means). Perceptions about the mode of production can change over time (for example, we now 
produce and read essays electronically, and this changes how we understand the modes of production that 
can be used to compose an essay).  In ENG 145.13 there is a special emphasis on researched writing, but 
many, many kinds of genres and writing situations call for different kinds of research (and different ways of 
citing it), so the rangs of modes, media & tools available for 145.13 projects remains diverse.  

Mechanical Skills (grammar, syntax, spelling, punctuation): ENG 145.13 is a particular place in which we 
can learn about and discuss these issues – both in the context of students’ specific areas of study, and in 
potential workplace writing settings.  We don’t pretend to teach “right ways” of structuring sentences. 
Instead, we try to discuss the ways that different texts can be structured (so visual texts use a “visual 
grammar” that refers to the way we generally tend to look at and use images, while alphabetic English 
grammar includes a whole range of knowledge about how to structure sentences, paragraphs, sections, 
stanzas, etc.).  We work to help authors identify the “grammar kinds of things” that they need to know in 
order to compose in particular genres and writing situations. Students in ENG 145.13 will often be very 
focused on grammatical skills and “correctness.”  So it’s usually important to have one or more assignments 
where this kind of correctness actually matters for the audience who will be reading the text. 

Practical & General Problem-Solving Skills for Writing: These skills can include: editing texts for 
concision; expanding and revising texts to make them more colorful and descriptive; using organizational 
tools--paragraphs, headers, bulleted lists--for clarity; signaling progression with transition sentences, etc.  
The skills needed for different kinds of compositions vary, but we try to identify the practical skills that are 
related to the different kinds of genres that we teach.  Because students in ENG 145.13 experiment with a 
range of workplace communications, our goals for instruction must include making students aware of how 
particular writing settings can change the skills required – even for genres that move across different 
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settings. 

Tools for Researching Information: We encourage a range of discussions about and training for finding, 
evaluating, and using source materials in creative (and appropriate) ways.  This becomes particularly 
important for ENG 145.13, because students should be learning about how to write in situations within their 
discipline and potential workplace settings.  So “research” in ENG 145.13 becomes a process of identifying 
specific kinds of research skills that may be necessary for these environments. 

Tools for Researching Writing Genres & Practices: Through both writing assignments and different 
kinds of class activities, we actively try to provide students with tools they can use to analyze genre and 
writing practices, including their own approach to composing. 

Tools for Evaluating and Revising Writing:	  Through different kinds of activities and assignments we 
try to provide tools that help authors/readers to examine the writing of others and to look carefully at their 
own writing--which is really a process of making the writing strange--so that we can examine it clearly.  We 
use these tools as a way to analyze performance and as a way to better understand how we learn to 
compose. 

Introduction to Writing Studies:	  It’s important to remember that ENG 145.13 students are not always 
familiar with the general principles of our genre studies/activity theory approaches to teaching writing.  While 
some ENG 145.13 students will have had ENG 101 here at ISU, others may have had their introductory 
writing course at another institution. Therefore, spending some time at the beginning of the semester 
establishing what students know (or don’t know) about our vocabulary can be critical to the overall success 
of the course. 

Ethics in Writing Practice: It’s important in ENG 145.13 that students begin (or continue) to think about 
professionalization within discourse communities, they should also consider the role that ethics plays within 
their discourse communities (in academia and in the professional world).  Ethics pertains to research 
practices and behaviors within and between discourse communities.  Ethics needs to be taken into 
consideration for many of the discourse communities.  

Discourse Communities: Teaching through a genre studies lens, it is desirable to think about the genres 
that are held in common within particular discourse communities.  For the needs of ENG 145/145.13, many 
students are already thinking about their careers and professionalization.  Students should understand that 
genres, texts, language use, and behaviors will vary between and within discourse communities.  With that in 
mind, students should recognize the ways in which their discourse communities vary between and within 
academic discourse communities and professional discourse communities.  It may also be helpful to 
conceive of your classroom as a discourse community. 	  

  

 

Key Terms for ENG 145/145.13 

In the writing program, there are key terms and concepts that that are held in common, and are integral to 
the understanding and implementation of the learning objectives.  The complete list of our important terms, 
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as well as terms used specifically in COMM 110 (which is the other general education communication course 
that students take at ISU) is available in Section 1.2 (p. 18). 

However, the terms and concepts below are a more narrowly constructed list, specifically adapted for ENG 
145 and ENG 145.13.  

Discourse Community – (noun) a group of people who share a set of discourses, understood as basic 
values and assumptions, and ways of communicating about those goals. Within this group, there is an 
unwritten set of rules about what can and cannot be said or done.  This group is generally unified by a 
common focus. 

Teaching through a genre studies lens, it is desirable to think about the genres that are held in common 
within particular discourse communities.  For the needs of ENG 145/145.13, many students are already 
thinking about their careers and professionalization.  Students should understand that genres, texts, 
language use, and behaviors will vary between and within discourse communities.  With that in mind, 
students should recognize the ways in which their discourse communities vary between and within academic 
discourse communities and professional discourse communities.  It may also be helpful to conceive of your 
classroom as a discourse community.  

Ethics – (noun) a system of moral principles that are held in common within a particular culture.  Often 
thought of as what constitutes “right” and “wrong” actions to influence the outcome of a particular situation. 

As students think about professionalization within discourse communities, they should also consider the role 
that ethics plays within their discourse communities (in academia and in the professional world).  Ethics 
pertains to research practices and behaviors within and between discourse communities.  Ethics needs to 
be taken into consideration for many of the discourse communities.   

Genre – (noun) a category (generally of musical, artistic, literary or scholarly composition) characterized by a 
particular style form or content.  

In the writing program, and in a genre studies context, genre is not limited to written genres.  Genres should 
be considered as being extremely broad and encompassing multiple super- and sub- genres.  For example, 
advertisements could be considered a genre (or a super-genre) under which magazine advertisements, 
television advertisements, radio advertisements, web advertisements, billboard advertisements, and etc. 
would be considered sub-genres.  Within a genre studies context, it is crucial to encourage the 
deconstruction of genre categories in order to create specialized texts within these genres.  

Globalization – (noun) is the process of international integration which stems from the interchange of world 
views, products, ideas, and other aspects of culture.  Globalization is most commonly thought of as 
pertaining to the ways in which individuals and corporations conduct business in an international setting.  

As students move further into their fields of study and into their careers, they should recognize that there are 
international influences on their respective businesses.  A global element within the classroom will allow 
students the opportunity to consider the ways in which different cultures, customs, languages, and etc. 
impact their discourse communities, the genres that they produce within those discourse communities, and 
the manner in which they communicate within their discourse communities.  Globalization is not only 
concerned with economic benefit. 

Multiculturalism – (noun) the maintenance of different cultures within a community or society. 
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Indirectly related to globalization, multiculturalism is a means of promoting cultural diversity.  Similar to 
globalization, cultural diversity within a discourse community may alter the manner in which individuals 
communicate with one another.  Also, cultural diversity may give rise to discrimination that may be intentional 
or unintentional.  The relevance of multicultural issues is relative to the students’ fields of study, but as they 
move into their professional fields, they need to be cognizant of the ways in which cultural diversity impacts 
communication within discourse communities and also the way that cultural diversity impacts genre 
production. 

Research – (noun/verb) an activity in which an individual looks beyond what she already knows in order to 
locate or produce additional knowledge. The systematic investigation into and study of materials and 
sources in order to establish facts and reach new conclusions. 

In the writing program, it is necessary to understand that the activity of researching is central to genre studies 
and CHAT approach to teaching writing.  In ENG 145 and 145.13, there is a greater push for students to 
research, but the students are also encouraged to research their researching practices. This means that, in 
addition to producing researched texts, students should be able to research the best practices associated 
with producing a researched text within their academic disciplines and professional fields.  

Technology – (noun) the total knowledge and skills available to any human society for industry, art, science, 
and etc.  

Students often think about technology as being innovation, but they must recognize that there are different 
technologies available to them within their discourse communities.  And they also need to recognize the 
ways in which the technology available to them influences, enhances, or hinders genre productions. 
Technology can be as simple as pencil and paper or as complex as computer.  Students need to be aware 
of the ways in which technology changes as their environments change.  

Trajectory – (verb) the path of a given object which is influenced by the different forces acting upon it. 

Teaching through a genre studies lens, trajectory refers to the way that a text moves relative to the forces 
acting upon it.  These forces may include (but are not limited to): author of the text, audiences (intended and 
unintended), the culture/society out of which it was produced, time period in which it was produced, 
technologies used to produce it, read it and distribute it, the medium in which it is produced, read, and 
distributed, and research that goes into producing the text.  Trajectory encompasses what goes into 
producing the text as well as what results from the production of the text. 

	  


