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Premise	  
As we have moved to a genre studies/CHAT-based model of writing instruction in our program, we 
have noted and begun to research shifts in our conceptualizations of key writing and teaching “truths.” 
Over the past two years we have fundamentally changed the way we understand, for example… 
 

• What processes and practices enable writers to recognize conventions of genres 
• What types of assignments facilitate learning 
• What performances by students demonstrate learning 
• How assessment must shift to account for learning (rather than mastery) 
• How relationships among students and teachers shape and constrain learning 

 
Despite these key shifts in our conceptualizations of students, teachers, writing, and learning, however, 
we tend to rely—individually and sometimes programmatically—on some of our old teaching “truths,” 
commonplaces that have served us well in the past that we continue to rely on in this program. But as 
we continue to study writing, teaching, and learning, we must scrutinize the paradigms and practices 
emerged from other models of teaching writing. Today, then, we look to time, timing, and time 
management as commonplace concepts that may require revision and revitalization to fit into our genre 
studies/CHAT model.  
 
So	  Let’s	  Start	  With	  Some	  of	  Our	  Struggles	  with	  Time,	  Timing,	  or	  Time	  Management	  

	  
1. Fitting in all the learning outcomes in a single semester (which requires knowing advance the 

component parts of each project)	  
2. Scheduling enough (but not too much) time for projects 	  
3. Not having enough time in a single class period to get everything done, which might include...	  

a. Discussion (of topic, project, conventions, methods, assessment, transfer) 
b. Researching genres 
c. Chat maps 
d. Directed inquiry and research 
e. Group work	  
f. Peer assessment, review, etc. 
g. Individual conferences 

4. Balancing student work days with discussion, group work, examples, presentations, etc. 
5. Scheduling enough (and not too much) time for specific activities within a class period	  

	  
In	  Other	  Paradigms…	  
These issues are largely solved with platitudes about balance, which becomes a short hand for [1] the 
individual instructor should figure out her own understanding of time, timing, and time management, 
and [2] the best approaches tend to include many or all “good” teaching practices in moderation (i.e. a 
little discussion, a little group work, etc.). 
 
In	  Our	  Program…	  
We have the opportunity to think about the relationships between genre and time, so that we 
understand that time is not only used “well” or not, but in relation to particular goals and effects. So 
rather than question how much time an activity should take, we can evaluate how the timing of 
particular activities, exercises, or lessons can contribute to our student’s learning about writing, not just 
generating text. 



Let’s	  Practice…	  
To begin reconceptualizing time in this way, we can practice shifting, shrinking, or stretching the 
component parts of particular projects to generate different (or exaggerated) effects: 
 
[1] Write down the main goals of one of your projects (a.k.a. how the students will be assessed): 
 
 
 
[2] Write down the current schedule for that project day by day (including homework): 
 
Day 1— 

Day 2— 

Day 3— 

Day 4— 

Day 5— 

Day 6— 

Day 7— 

Day 8— 

Day 9— 

Day 10— 

 

[3] Where, based on this schedule, does the emphasis lay? 
 
 
[4] Now—and hopefully this is the fun part—shift to a different emphasis by giving more time 
(either in class or out of class) to a different aspect of the project. 
 
Day 1— 

Day 2— 

Day 3— 

Day 4— 

Day 5— 

Day 6— 

Day 7— 

Day 8— 

Day 9— 

Day 10— 

 
[5] What effects does this shift create? What gets more attention? Less? What might have to be 
added? Taken away?  
 	  


